	
	
	



Tower Hamlets CAMHS
What works for ADHD in Schools

Introduction
Here is a summary of the school based interventions that show evidence for their support. As a mental health service, we are not well placed to give advice on interventions to support learning. Many of these are whole school level, quality first teaching interventions. 

Although the interventions are grouped by school level, many of the core principles remain the same.	, 
Primary School Based Interventions
Structured Routines and Clear rules
· Predictable daily routine and explicitly taught classroom rules help reduce uncertainty.
· Visual examples of simple class rules on the wall
· Visual timetables and Now/Next Boards
· Clear structure and advance warning of transitions such as changing tasks or ending activities.
Minimising Distractions and Optimising the Environment
· Strategic seating – near teacher/away from windows and busy areas
· Reduced background distractions
· Simplify visual displays
· Adequate lighting
· Designated quite/chill out areas – to support brief voluntary breaks
Task length and breaks
· Children do better with tasks in small, manageable chunks with clear end-points. 
· Frequent movement or sensory breaks (such as brief stretching, quick task or errand or use of “I need a break” cards). Scheduling and using these proactively rather than reactively in more effective.
Instructional Adaptations
· Support memory and attention with simplified and scaffolding instructions
· One step (or reduced-step) at a time for multi-stage tasks
· Reinforce verbal directions with visual cues or written instructions
· Differentiated assignments where practical/necessary to be shorter or less repetitive (whilst still meeting learning objectives)
· External organising aids such as checklists, visual task lists, colour-coded material and timers
Positive Behaviour Support and Feedback
· Consistent positive reinforcement strategies
· Behavioural classroom strategies such as token economies, star charts and Daily Report cards have shown consistent benefit in student “on-task” behaviour.
· Praising any positive behaviours/indicators/concentration levels frequently and immediately help to reinforce attention and effort.
· Avoid negative or punitive responses. Positive discipline and compassionate responses to misbehaviour show better outcomes.
· Clear consequences for misbehaviour are recommended but work best when paired with rewards and positive feedback for good behaviour. 
Active Learning and Engagement
· Children with ADHD may benefit from incorporating hands-on, interactive activities,
· Giving small class responsibilities such as handing out materials can provide movement, give a sense of agency and reduce disruptive behaviour.
· Multi-sensory teaching methods and providing choices regarding completion of work (such as drawing a mind-map or acting out a concept rather than writing prose). This can sustain interest and help demonstrate learning in different ways. 
Whole School Support
· A reminder that the UK recommends a graduated approach to special educational needs support and recommends a needs based rather than diagnosis based level of support.
· Implementation of strategies are most successful when all school staff have a shared understanding and can employ strategies consistently. 
· Whole school CPD approaches and regular teaching discussions can support a culture of acceptance and skill sharing.
· School leadership should guide a review and differentiation of the behaviour policy
· Parent/education communication is key
Pastoral and environmental support
· Many schools benefit from nurture groups or quite sensory rooms. These can help to foster social-emotional skills in a smaller, calm setting.
· Structured play opportunities at break times. Such as supervised activity zones or buddy systems can also help develop social skills and reduce playground conflicts.
· Transition planning between year groups and schools

Secondary School Strategies
Classroom Organization and Environmental Adjustments
· Minimising distractions remains critical such as seating near the front or next to positive role models and away from hallway noise or visual clutter.
· Quiet work spaces for sustained tasks
· Allowing periods of unobtrusive movement such as at the back of class or with doodle breaks can provide support in stayed attentive without disrupting the whole class.
· Access to appropriate technology for note taking or organising assignments

Instructional Supports and Task Management
· Long projects can be helpfully broken down into shorter segments with interim deadlines.
· Offer organizational skills training and tools – such as planners, digital reminders, homework checklists or a homework buddy system can improve planning and reduce missed assignments and deadlines. 
· Study skills coaching is generally recommended but does little on its own without additional support.
· Instructions should be adapted; clear, broken down, multi-modal instructions, check understanding and building in student-choice or hands-on elements. 
· Appropriate assessment accommodations such as additional time in tests and separate quiet exam rooms. 
Behaviour and Engagement Strategies
· Secondary school aged pupils still benefit from the same behavioural management strategies already outlined. 
· Teacher-managed daily/weekly report cards or point systems with age appropriate goals that are used in coordination with mentors, SEN staff or form tutors. 
· Adolescents benefit from regular positive feedback and reinforcement that encourages effort rather than use punishments. 
· Time-out or Exit cards used proactively can support brief breaks if pupils are feeling overwhelmed.
· Supporting adolescent to develop a supportive teacher-student relationship with members of the faculty can improvement engagement and self esteem in leaders with ADHD. 
Whole School Support
· Consistency is vital as pupils move between different subject teachers. Inconsistent behavioural approaches are a common cause for frustration and disengagement. 
· School policies should have a core set of inclusive practices used for pupils with ADHD – such as common homework recording systems, routine movement breaks, flexible deadlines or reduced homework volume and agreed responses to behaviour. 
Pastoral Care and Mentoring
· Mentors or learning coaches that check in with pupils regularly can be supportive and help reduce emotional difficulties. 
· Targeted social skills or study skills interventions in small groups can be of benefit. 
· Encouraging positive peer interactions with ‘interest-based’ clubs or lunch times groups that are led and supervised by staff can reduce feelings of isolation and improve school participation.
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